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Prior to graduate school, I spent my five years in K-12 education, eventually serving as a high school 
principal in a school where most students would be first-generation college students. Dedicated to 
preparing our students for college, my colleagues and I often dissected how we could mimic “college 
style instruction.” This involved regaling one another with tales of we managed to plow through 
hours of boring lectures, interpret vague writing prompts, and cram in several hundred pages of 
esoteric reading, even though these strategies contradict best practices for effective instruction and 
the science of how people learn. If we wanted our students to be successful once they arrived at a 
college, we reasoned, then we needed to expose them to the instructional style typical in many 
college classrooms.  
 
Teaching at Harvard College, however, has led me to fundamentally rethink this one-way diffusion 
of pedagogical practices. An intense focus on content transmission and many instructors’ lack of 
explicit pedagogical training can recreate the educational inequalities ravaging our K-12 education in 
the college classroom, even among the most accomplished students.  I am dedicated to addressing 
inequality in American society, especially in education, in both my research and my teaching. Having 
spent the first part of my career preparing students for college, I am now dedicated to teaching 
social science in ways that inspire and prepare all students to thrive personally and academically.  
 
Excellent social science courses teach students both skills and content in order to prepare them to 
participate in and improve their communities. Mastering the skills of political science—reading 
critically, analyzing data, writing coherently and understanding civic institutions and processes—are 
critical to students’ future careers, and, just as importantly, their civic lives. Many students, however, 
enter college with a limited exposure to the social sciences. Therefore, in addition to engaging them 
in scrutinizing power dynamics and the distribution of resources in American society, I explicitly 
teach students to read, write, and analyze social science. Research design and methods courses are 
especially well suited to practicing these skills, and therefore are some of my favorite classes to teach.  
 
When I taught both my department’s foundational tutorial and senior thesis seminar, I developed 
scopes and sequences, lesson plans, and materials that covered different aspects of research and 
writing in political science each week. I made sure that rubrics for each writing assessment aligned to 
the writing instruction that students had received. The lessons wove together opportunities for 
evaluating scholarship, discussing theories of democracy, and regularly writing and receiving 
feedback. These are all fundamental components of any K-12 educator’s repertoire and bringing a 
little bit of K-12 into the college classroom eased my students’ uncertainty about writing in a new 
discipline. Hoping to inspire some attention to writing instruction in these courses as a whole, I 
made these materials available to my fellow TF’s.   
 
As a scholar of American politics, race, gender, and class are integral to how I think about power 
and privilege; consequently, I believe that course readings and materials should both complicate 
students’ understanding of American history and politics and reflect a diversity of views and 
experiences. This includes, for example, ensuring that reading lists reflect scholars of color, female 
scholars, and conservative and liberal policy perspectives. I have developed and taught whole 
courses on race and inequality, like The Origins of Contemporary Racial and Ethnic Politics, and I am also 
dedicated to ensuring that all of my courses engage with the dynamics of inequality consistently. I 
have also developed Power to the (Young) People: American Politics through Youth Led Social Movements to 
use youth social movements to teach students about the structure and history of American 
government. 
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As I continue to improve on creating an equitable classroom environment, I am committed to 
sharing best practices with others. As the Government Department Pedagogy Fellow, I expanded 
and redesigned the training for Teaching Fellows.  For the first time in our department’s history, I 
incorporated research and strategies explicitly focused on creating an equitable and inclusive 
classroom into each session.  
 
When I first became a teacher, my coach prompted me to determine what was in our “locus of 
control” when I faced a challenge. My research, which examines systemic drivers of inequality and 
the political barriers to enacting change, is a long-term contribution to addressing inequality the 
United States. Creating equitable and anti-racist educational experiences that challenge students’ 
perspectives, explicitly teach skills, and encourage students to ask and answer important questions, 
however, is entirely within my control. I am dedicated to building my capacity to do this effectively 
and to teaching interested colleagues how to do this as well. I can only hope that there are similar 
efforts at the colleges that my former high school students now attend.  
 


